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Introductory

Letter

Dear ATC:

The NATA Secondary School Athletic Trainers' Committee provides this document to assist ATCs
interested in improving their current employment situations. While we have not addressed every
possible scenario in this document, we have attempted to provide a general overview of common
situations that have been identified as problems.

As you read through this document, there may be information that you do not think is specific to
your situation. However, we believe it is important to address any conditions you would like to be
improved as a long-range project, understanding that change often takes the slow road to fruition.
Sharing your ideas for improvement with the many decision-makers in a school system is essential
and, often, if "professional persistence" is incorporated, your goals can be achieved.

Remember, essential components for improving an ATC's employment situation include the follow-
ing:

Perception. The community, school administration, coaching staff and students must perceive the
ATC as a professional health care provider.

Accountability. The ATC must be accountable for the work s/he currently provides (i.e. professional
record keeping).

Improved care. The ATC must identify how proposed changes would improve the care provided to
athletes, the community, etc.

Budget consciousness. The ATC must be realistic in proposing changes that will fit into the current
or future budget of the school system or should identify funding alternatives.

The process of requesting change is not easy and this Position Improvement Guide is not intended

to be a shortcut. It is provided to improve your chances of success when requesting a change. It will
still be hard work, but with persistence, a professional attitude, proper planning and a little luck, you

will have the best chance of reaching your goals.

We wish you much success in your endeavors.

Sincerely,

The Secondary School Athletic Trainers' Committee
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Chapter

O ne Determining Your Focus

When the Secondary School Athletic Trainers' Committee published the Position Proposal Guide for
the Secondary School Athletic Trainer (PPG) (Almquist, et.al. 1998), we discovered that much of the
information included in the document could assist those already employed. Many ATCs who were
using the PPG to improve their current employment situations requested additional help. We met
and decided that the best way to help our colleagues was to list possible areas of improvement and
then offer solutions and guidelines for making those changes. In this first section, we hope to help
you determine your focus.

The Appropriate Medical Care for the Secondary School-Aged Athlete Task Force, in their
Consensus Statement, determined that a secondary school athletic training program should provide
for a designated individual who is educated and qualified to:
» Determine the individual's readiness to participate.
» Promote safe and appropriate practice, competition and treatment facilities.
» Advise on the selection, fit, function and maintenance of athletic equipment.
» Develop and implement a comprehensive emergency action plan.
» Establish protocols regarding environmental conditions.
» Develop injury and illness prevention strategies.
» Provide for on-site recognition, evaluation and immediate treatment of injury and iliness,
with appropriate referrals.
 Facilitate rehabilitation and reconditioning.
» Provide for psychosocial consultation and referral.
» Provide scientifically sound nutritional counseling and education.
» Participate in the development and implementation of a comprehensive athletic health care
administrative system (e.g. personal health information, policies and procedures, insurance,
referrals, record keeping).

Five Steps to Improve Your Situation

We encourage you to examine your program using the following tools, including our five-step pro-
gram to improve your situation, as well as any other techniques you determine necessary to evalu-
ate your ability to provide a minimal athletic training program as just defined.

Step 1. Determine the Ideal Situation

Determine every aspect of your ideal situation so that efforts are not duplicated.

What is the optimal program? Does your ideal situation fall within the legal realm of athletic training
in your state? Ensure that your goals are, in fact, realistic.

What can be achieved easily? What can be achieved with more effort? What may not be achiev-
able?

Do not waste time doing something that can be done easily! You should be able to identify a list of
items you would like to be addressed and changed - some of them may be accomplished without
much effort or without administrative approval. All you have to do is apply yourself.



In addition, there are some things that may be great additions or changes to your program but - due
to state law or district/school policy or perhaps just because of poor timing or a lack of funding - are
unachievable at the moment.

Does your ideal situation involve appropriate coverage or appropriate care?

Another area to focus on is the concept of COVERAGE versus CARE. Coverage is what we do
when we establish a coverage policy to ensure that we are available as needed to all sports, teams
and participants on an equitable basis. Coverage is a matter of being there and immediately react-

ing.

Care is what we do when we practice the art and science of athletic training. Athletic trainers do not
just tape, ice and sit in a golf cart. Anyone can do that! Athletic trainers provide valuable care. We
evaluate, rehabilitate, care, counsel and educate, and are qualified to perform a variety of roles for
the student athlete. We should get away from providing coverage and begin to provide care - care
being the broad-based collection of tasks, concepts and philosophies included in the domains of ath-
letic training. In fact, if you look through the Role Delineation Study from any year of publication, you
will find that the document does not say we should provide coverage.

Step 2: Evaluate Your Current Situation

Are the changes you want to make possible with your current job description?

Each job description is written independently. Do you know what your job description does and does
not allow you to do? It may be possible to make the change simply by changing your job description,
or adhering to it with support of the administration.

Can you change your job description?
What is the your school system’s process for job description changes? Often there are procedures
for changing job descriptions - know them.

What changes can be made within your current job description?

If you cannot make changes easily or immediately, what changes can you make that stay within the
current job description? This may be the place to start. Eventually others in your school or district
will see your desire, so making a future change to the job description may be easier.

Does your institution have the capability to meet your ideal situation?

We all have that idealistic view about our current situation and our ability to make change. However,
there are some instances where the best change you can make is your job. If necessary change is
not possible, serious consideration should be given to changing employers to attain the desired
changes.

What would you settle for? What would you not settle for?

Compromise is an essential part of working within a bureaucracy. School systems are built in layers
and you may have to make concessions to obtain the desired changes. What is it that you are will-
ing to settle for? Prioritize your recommendations for change.

What have you done or been doing to justify the desired changes to your superiors?

As an ATC, you have been hired to provide professional services to your patients and athletes. Your
employer expects you to do your best to protect them. Often, school-based administrators and
coaches have impressions about what the ATC can and should provide to the school's student ath-
letes. That impression can range from: exclusively taping ankles and applying ice; to the implemen-
tation of an athletic training health care service that encompasses the development of policies and
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procedures; providing first responder care; first responder education, rehabilitation and recondition-
ing services for coaches; determining an athlete's status to return to play; and coordinating medical
care with community physicians and other allied health care providers, etc. What SHOULD you pro-
vide and what DO you provide?

There are certain things that administrators look for in an employee. Namely, do they identify solu-
tions along with problems? Do they do their work? Are they punctual? Positive responses to these
guestions are just the start to ensure that your coworkers and supervisors are behind you in your
guest for improvement.

Step 3: Develop a Plan

Determining your focus is the basis for the future.

If you perform an honest and thorough evaluation, you will identify those areas that need the most
work.

Imagine performing a fitness analysis and body composition test on an athlete. First we take pic-
tures from all angles, then we perform a caliper test on selected sites and, finally, we perform some
cardiovascular, strength and flexibility testing. If we allow the athlete to choose the areas that are
tested and they choose their strongest areas, then we fail to find the weakest point. This weakest
point(s) is what we need to address, not avoid.

Often problem areas are right in front of our eyes. Do your coaches always complain about some-
thing in particular? Is your administration always late in communicating a change or an expectation?
Such issues should be addressed first. However, just as in medicine, make sure you identify the
underlying cause; do not just treat the symptoms!

After you have determined your area(s) of focus, formulate a plan. Talk to those you trust. Identify
those who may have already gone through this process and get their suggestions. Sit down with
your supervisor; let him/her know that you would like to improve in this area and get his/her sugges-
tions. Many times help in making the change will be offered.

It is important to anticipate setbacks in advance and to identify the best solutions. Expect to be told
"no" at least once (possibly 100 times). Also anticipate succeeding, but do not get frustrated if you
do not accomplish everything you wanted to achieve. Remember to set goals and standards for suc-
cess.

Prioritize your plan

As you formulate your plan, identify those things that must be achieved, those things that could be
achieved and those things that it would be nice to achieve but are not necessities. Just because a
school can afford it, does not mean you are entitled to the Taj Mahal of athletic training rooms or to
be paid like a king. Remember, education is our business - we teach students who also happen to
be athletes. What is best for the kids may not be best for you personally. The athletic training pro-
gram will never be the school's major focus.

Step 4: Implement the Plan

After your detailed plan is put together, implement it.

Be ready for setbacks and difficulties. Make sure your support team, administration, coaches, par-
ents or whomever you have used to help identify the problem and the solution know what the plan is
and whether they have a role in the solution. You will be amazed at how many people are willing to
help when they see your desire to improve. Avoid surprising any group impacted by your plan; keep
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everyone informed and assess their support.

The hardest part of any endeavor is beginning. Getting up the courage to enact change is ultimately
up to each of us and requires honesty. Imagine trying to pull a train engine down the tracks. If we
can just get it going, momentum will help us achieve our goals. After you have started, it takes much
less effort to keep the train rolling; just make sure it is rolling in the right direction. Keep the momen-
tum, and DON'T QUIT. Sometimes change takes the slow road.

Step 5: Evaluate the Outcome and Try Again if Necessary

Once the plan is complete, evaluate the results.

Are the results what you expected? Was it harder than you anticipated? What unanticipated set-
backs occurred? Has it improved your position? Why did you start this whole process; did it help you
improve yourself as a professional?

Using the tools you are given in later chapters, evaluate your program or situation again to see if
improvements have been made. At the same time, you will identify additional areas that require your
attention.

After a short break for a breath, start all over again.

Things to Consider

Excuses

Everyone can come up with excuses for not doing something. We only do those things we want to
do. We need to throw out the excuses.

The power of persuasion

This document should be used to assist you in working with the administration, not against it. Use
the administration as a sounding board and as a means to help you fix your problem. Administrators
will be much more willing to help than if you use this to FORCE them to change something.

Survey surrounding schools (rural versus urban)

Make sure you find out what others are doing about similar circumstances. If no one else around
you is doing what you propose, you may have a more difficult time convincing your support team
that it is necessary. But remember, just because no one else is doing it does not mean it should not
be done. Stick to it; if you are doing the right thing, others will follow you. Don't be afraid to be the
first.

Use the statistics of similar and nearby schools if they favor your position. If their information is not
favorable, it may be because their demographics do not match those of your school or their tax base
is not the same and you can eliminate their data. If the information for a dissimilar school does favor
you, you might be able to use it if you can minimize the differences between schools and school
systems.

Problems versus solutions

Administrators tend to respond better to questions being asked and solutions proposed than to prob-
lems being presented. After you have identified your problem area(s), determine your solutions
before you hit the administration with the problem. The word "solutions" in the preceding sentence is
plural for a reason. You are giving them a choice between two (or more) viable solutions to the prob-
lem. Remember to have your proposed solutions well thought out and consider the impact your solu-
tion has on other areas of the school system.



Chapter
TWO Assessing the Situation

We all have an idea of which areas of our programs need improvement. The following evaluations
will document the needs of your specific athletic program.

Self-Evaluation

This survey is the method used to determine where you should focus your efforts in improving your
position. Sections provided later in the Position Improvement Guide offer tools to help improve the
areas identified through this survey.

I. Governing Administrative Policies and Procedures

A. Athletic Health Care Personnel

1. BOC certified athletic trainers employed full-time? Yes__ No__
2. BOC certified athletic trainers employed part-time? Yes _ No
3. ATC contracted through physical therapy clinic or hospital/other? Yes _ No_
4. Coach, teacher or other staff member performs medical duties? Yes _ No__
5. Other Yes  No

B. Job Responsibilities
1. Written job descriptions define the responsibilities and legal duties of:

Certified athletic trainer (or comparable staff member) Yes No
Athletic administrator Yes  No
Coaches Yes No

2. Athletic trainer's responsibilities to specific groups of students defined in
job description and consistent with state law. Yes No

3. Does an athletic trainer or other health care professional provide coverage:

Full-time daily Yes No
Afternoons only Yes No_
Game coverage only Yes  No

4. Preparticipation medical evaluation required as per state athletic and/or state
education association guidelines. Yes  No

5. Prepatrticipation evaluation includes:

Medical history Yes  No
Physical examination Yes No_
Medical authorization for participation Yes  No

6. Format/content of medical examination meets accepted standards as per
state athletic and/or state education association guidelines. Yes  No



7. Medical examination conducted by: (check all that apply)

MD or DO Yes No
Physician assistant Yes  No
Nurse practitioner Yes No_
Doctor of chiropractic Yes No
Other Yes  No

8. Student-athletes/parents required to provide “informed consent or
acknowledgement of risk" for participation. Yes _ No_

9. Emergency information card required. Yes  No

10. Emergency information card includes:

List of student's allergies Yes No
Parent/guardian’'s home telephone number Yes _ No__
Parent/guardian's work telephone number Yes  No
Parent/guardian's consent for emergency medical treatment Yes  No
Hospital preferences Yes _ No_
Comprehensive medical insurance required Yes  No_

11. Appropriate forms and records submitted and on file before first practice

(all sports):
Medical history/examination Yes  No
Informed consent or acknowledgment Yes No_
Verification of medical insurance Yes No
Emergency information card Yes  No

12. Staff member who reviews and organizes records:

Athletic trainer Yes No_
Athletic director (secretary) Yes No
Activities director (secretary) Yes  No
Other Yes No
13. Does your school have a written emergency medical plan? Yes  No

14. Does your state have laws and regulations pertaining specifically to coaches'
education in regard to first aid and athletic injury situations beyond CPR? Yes  No

Il. Emergency Care Preparedness

A. Emergency care personnel
1. Cardiopulmonary resuscitation (CPR) training required of:

Athletic trainer(s) Yes _ No_
Athletic administrators Yes No_
Coaches (all sports) Yes _ No__

2. Basic emergency care training and first aid (e.g., American Red Cross) required of:

Athletic trainer(s) Yes _ No_
Athletic administrators Yes No_
Coaches (all sports) Yes _ No__
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B. Emergency care in-service training

1. Regular emergency care in-service training sessions held for:
Athletic administrators Yes  No
Coaches (all sports) Yes  No

2. Emergency care in-service training sessions include policies/ procedures for:

Compliance with legal duties and responsibilities Yes  No
Use of emergency transportation Yes _ No_
Securing emergency transportation (e.g., 911 calls) Yes No_
General management of emergency situations Yes _ No__
Emergency management of specific injuries/illnesses (e.g., neck injuries, etc.) Yes No_
Notification of parent/guardian Yes__ No__
Completion and submission of accident reports Yes _ No_

3. Emergency care in-service training sessions held:

Quarterly Yes  No
Semiannually Yes No
Annually Yes  No
Biannually Yes No_

C. Emergency/acute health care equipment/facilities
1. Emergency equipment available AND in good repair:

AED (automated external defibrillator) Yes _ No_
Vacuum splints (or appropriate alternative) Yes No_
Long spine board Yes _ No_
Hard neck collars (Philadelphia collars) Yes  No
Face mask removal equipment (e.g., Trainer's Angels,) Yes _ No
Resuscitation mask Yes  No
Shoulder immobilizers Yes No_
Blankets Yes No_
Crutches Yes  No
Blood pressure cuff Yes No
Stethoscope Yes  No
Latex gloves Yes No_
First aid kit Yes  No_

2. During all practices and games, emergency equipment readily accessible to:

Athletic trainer(s) Yes _ No_
Athletic administrators Yes No_
Coaches (all sports) Yes _ No__

3. Staff member(s) responsible for emergency care trained in the use of all
emergency care equipment available. Yes _ No_

4. How many different practice and game facilities are used for all sports?

a. On-site

Fall sports Winter sports Spring sports
b. Off-site

Fall sports Winter sports Spring sports
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D. Communication system/emergency transportation
1. Telephone/direct outside line accessible during all practices and games to:

Athletic trainer(s) Yes _ No_
Athletic administrators Yes No_
Coaches (all sports) Yes No
2. Emergency telephone numbers posted by telephone. Yes  No
3. Information to be given during emergency telephone calls posted by telephone. Yes  No

4. Emergency telephone numbers and information (e.g., on wallet-sized cards)
iIssued to:

Athletic trainer(s) Yes _ No_
Athletic administrators Yes No_
Coaches (all sports) Yes _ No__

5. Emergency transportation must be able to access all fields and playing areas.
Keys to gates and doors leading to these areas are distributed to:

Athletic trainer(s) Yes _ No_
Athletic administrators Yes  No
Coaches (all sports) Yes  No

6. Emergency information cards accessible during all practices and games
(home and away) to:

Athletic trainer(s) Yes _ No_
Athletic administrators Yes  No
Coaches (all sports) Yes  No

7. Written policies/procedures established for securing emergency transportation
(e.g., 911 call) for both practices and games. Yes No

8. Written policy established for notification of parents and school administrators
for serious injuries. Yes  No

E. Accident reports
1. Appropriate accident report forms available:

Athletic injury report Yes _ No__
Standard (school) accident report Yes _ No_
2. Policies/procedures established for competing and submitting accident reports. Yes _ No__
3. Criteria established for "reportable injury." Yes  No

4. Staff member responsible for filling out and filing reports:

Coach Yes  No
Athletic trainer(s) Yes  No
Administrator Yes No_
Other Yes  No
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Il. Injury Management Protocol and Procedures

A. Records/record keeping
1. Forms established for maintaining records regarding:

Initial assessment Yes No
Referrals to physicians Yes  No
Daily treatments (e.g., cold, heat, tape) Yes  No
Injury rehabilitation Yes _ No_

2. Form layout/content meets accepted standards

Initial assessment Yes  No
Referrals to physicians Yes__ No__
Daily treatments (e.g., cold, heat, tape) Yes _ No_
Injury rehabilitation Yes _ No_

B. Medical referral

1. Protocol/procedures established for referral of injured/ill student athletes to

physicians. Yes _ No_
2. Follow-up treatment given under the direction of the physician. Yes__ No__

3. Policy of written medical release from an MD or a DO required for return
to sports participation established. Yes _ No_

4. In the absence of a physician, return to sport participation typically determined by:

Athletic trainer Yes  No
Coach Yes No
Nurse Yes No_
Administrator Yes No_
Other Yes No

5. Does your school have a regular system to review the effectiveness
of the athletic program in preventing injury or illness? Yes _ No_

IV. Training Room Facilities and Operation

A. Facilities/equipment
1. Adequate space available for:

Prepractice/event preparation (e.g., taping and wrapping) Yes _ No_
Therapeutic management (e.g., treatment tables, therapeutic modalities) Yes _ No_
Injury rehabilitation Yes _ No__
Administrative functions (e.g., desk, file cabinets, computer) Yes  No

2. Basic administrative/injury management equipment available:

Desk/chair Yes No
File cabinet Yes  No
Ice machine Yes  No
Refrigerator Yes No_
Sink/hand washing facilities Yes  No
Whirlpools Yes No_
Heat packs Yes  No
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Treatment/taping tables Yes  No
Storage cabinets (for tape, gauze, wraps, etc.) Yes  No

3. Basic injury rehabilitation equipment available:

Leg exercise device (e.g., leg press, extension machine) Yes No
Shoulder exercise device (e.g., wall pulley) Yes  No
Free weights (e.g., dumbbells and weight cuffs) Yes  No
Rubber tubing (e.g., elastic tubing) Yes _ No_
Proprioceptive devices (e.g., wobble board, slide board, etc.) Yes  No

Cardiovascular training equipment (e.g., stationary bicycle, stair climber, etc.) Yes _ No__
4. Does the accessibility of the proposed athletic training room comply with the ADA? Yes __ No__

5. Does the proposed athletic training room have adequate HVAC (heating
and ventilation)? Yes __ No__

6. Is the proposed athletic training room accessible equally by both male and female
students? Yes  No

B. Control of risk factors
1. Training room "risk factors" controlled regarding:

Electrical safety (e.g., ground fault interrupters) Yes__ No__
Daily sanitation/cleanliness (e.g., floor and surfaces) Yes _ No_
Maintenance of therapeutic modalities Yes No
Maintenance of rehabilitation exercise equipment Yes No
Controlled access to training room Yes  No
Controlled access to storage room/cabinets Yes No
Ventilation/air conditioning Yes  No
Suitable floor surface Yes  No

C. Bloodborne pathogens control (OSHA standards)
1. Exposure control plan established regarding:

Determination of occupational exposure (e.g., "at risk" personnel identified) Yes _ No_
Required annual training session for employees with occupational exposure Yes  No
Provision of Hepatitis B vaccine to "at risk" employees Yes _ No__
Policies/procedures for reporting exposure incidents Yes  No

2. Appropriate emergency controls established:

Hand washing facilities/antiseptic hand cleaner and towels available Yes _ No_
Contaminated sharps disposal container available Yes _ No__
Regulated waste containers with biohazard label or color code available Yes  No
Appropriate work practice controls established Yes  No
Latex gloves used regularly Yes _ No_
Appropriate disinfectant (e.g., 10% bleach solution) used to disinfect

work and play surfaces Yes__ No__
Proper disposal facilities available for regulated waste Yes  No
Proper disposal facilities available for contaminated sharps Yes  No
Proper disposal facilities available for contaminated laundry towels Yes _ No_
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V. Professional Expectations and Responsibilities

A. Attire

1. Professional appearance
Does the ATC have a specific dress code s/he must adhere to for practices? Yes  No
Does the ATC have a specific dress code s/he must adhere to for games? Yes No
Is the ATC allowed to determine his/her own dress and grooming standards? Yes  No

B. Salary

1. Are you:
Considered a certified staff? Yes _ No__
Considered classified staff? Yes  No
Eligible for tenure when qualified? Yes _ No__
Paid from the same pay scale as the teachers? Yes _ No_
Receiving the same benefit package as the teachers? Yes  No_
Eligible for comp time? Yes _ No__
Receiving vacation/personal and sick time? Yes  No
A 10-month employee? Yes _ No__
An 11-month employee? Yes _ No_

C. Budget

1. Do you have total control over what is purchased and from whom? Yes  No

2. Are you asked what you want and then the administration cuts what they do
not have money for? Yes No_

3. If you run out of a supply, is there money to buy more through the course
of the year? Yes No

4. Is there a separate (capital) budget for items that are reusable, or over $100.007? Yes  No_

5. Have the number of athletes or the number of sports/teams been increased,
while the amount of money provided for supplies been held constant or decreased? Yes  No

6. Does the booster club(s) provide money to teams and sports for improvements? Yes  No_

7. Does the booster club(s) regularly request information on needs from the
administration or even yourself? Yes No

8. Are you allowed to sell items such as sports drinks, tape, mouthpieces, etc.
from the training room as a fund-raiser? Yes  No_

9. Based on the number of sports, teams and athletes in the target facility's athletic
programs, what is the suggested size of the athletic training facility including

rehabilitation/reconditioning area? (Almquist 1998) sq. ft
VI. Additional Questions to Consider

1. Does your target facility or district currently have a sports medicine or athletic

training course or class in the curriculum? Yes No_
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2. Where is the source of your athletic funding? (Budgeted funds, booster funds,
activity fees, combination of the preceding.) Describe the distribution in specific
percentages.

Budget

Booster club donations

Activity fees

Gate receipts

Other funding

3. What is the range of head coaches' stipends or salaries?
Summer
Fall
Winter
Spring

4. How many coaches are employed by your target facility?

5. What percentage of the targeted school district's total budget is allocated
for sports and activities?

6. How many students participate in activities in your target facility?

Fall sports

Winter sports

Spring sports
7. How many total students participate in activities throughout the year?
8. How many sports does your target facility provide?

9. How many levels of each sport do you provide?

Sport Middle

School Freshmen  Sophomore Junior Varsity

16

& A H B

Varsity

%
%
%
%
%

%



Chapter
Working Within the

Th Fee School System

There are many athletic trainers who enjoy working with secondary school athletes. They also enjoy
many of the advantages that working at the secondary school setting offers: higher salaries and
benefits; Sundays and summers off; etc. These advantages have convinced some ATCs that the
secondary school environment is the place to look for work. These perks, or benefits, can far out-
weigh the disadvantages of the setting.

However, teaching a full load plus the demanding athletic training schedule often results in poor per-
formance in one or both areas, or the athletic trainer gives up and leaves the profession. Burnout,
for some, is inevitable. How can one find a happy balance? Is it possible to reduce the teaching load
without affecting the salary? To find the answer or solution, you must first start with a plan.

How does the system work?

Before change can take place, you have to understand the administrative structure of your school
district (e.g., flow chart, hierarchy, etc.). It might be best to start at the lower level of the chain of
command, build support there and then move upward.

Next, research the policy on FTEs (full-time educators). Your district might require one FTE for every
X number of students. This is a very important concept to understand to ensure a successful pro-
posal to your administration. Your proposal must take into account the many aspects of this area
from your school and/or district.

Teaching alternatives

To reduce the teaching load, consider an alternative like providing lunchtime or in-school suspension
supervision or acting as hall monitor, dean, assistant principal, etc. Similar to this type of proposal is

elimination of the teaching component of the position; a stand-alone position is optimal in the minds

of many ATCs. Justifying such a change will take effort on your part as well as by your support team,
which includes site administration, coaches, athletic personnel, union representatives, etc.

Identifying Sources of Support

Complete a survey of public perception to gather information to help develop a proposal and identify
those who will support your efforts. This will help you determine what people really think about your
program and the school's athletic program as a whole. This will become valuable data as you com-
pose your proposal.

Ideas or Strategies

1. Develop an athletic training report. Chart the number of hours spent teaching (class load, number
of daily preparations, class size, teacher preparation [grading, class preparation, calling parents,
etc.]).

2. Chart the hours spent on athletic training (injury evaluation, rehabilitation, game coverage, educa-

tion of coaches, communication with parents, coaches, physicians, administration, etc.) on a daily,
weekly and monthly basis. Include the number of athletes participating.
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3. Log the number of athletes evaluated and rehabilitated. Chart the amount of money that conduct-
ing rehabilitation at school saves. An excellent article was written and published in NATA News in
the June 1993 issue, "Showing Our Value in $ and Cents" (Berry 1993). This article outlines an
excellent procedure to show what you do. Care must be used not to say that the ATC provided a
certain dollar amount of services; the ATC should be certain to state that s/he provided the "equiva-
lent of" this amount of services.

4. Provide a history of the turnover rate of teachers/athletic trainers at your school or within the area.
5. Provide information on how athletic trainers are regulated in your state.

6. Develop a presentation for local parent groups (booster club, PTA, etc.); include information from:
* Increased contact with injured athletes during the school day
» Better communication with parents and physicians
* Increased rehabilitation opportunities during the school day
* Include either letters of support or testimonies from the local medical community
» Decreased turnover ratio of the ATC employee (therefore more consistency)

Additionally, the ATC must be sure to identify the following points and take care to ensure that they
have been accounted for.

Who really has the power in the school or school system?

This is the person who ultimately pulls the strings or approves the proposal. Many times this is the
superintendent or an assistant superintendent, director of personnel and/or finance, director of ath-
letics/activities or the school board. Make sure you know who this person is. Make sure you also
know where the union, booster club(s) and secretaries fit into the power structure.

Follow the chain of command!

This cannot be overstated. If you upset someone by going over his/her head, s/he will squash your
proposal before it ever hits the table. Make sure everyone knows what is going on and how they fit
in.

By first understanding your situation, identifying your sources of support, collecting data and then
developing a presentation, you have a route by which to better your situation. The rest is up to you.
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Chapter
Changing Your Employment

FOU I Model

Support Staff to Teacher/Athletic Trainer
Support staff members do not appear on the certified teaching scale. Examples are:
» Custodial workers
» Groundskeepers/maintenance personnel
* Campus monitors
* Technology aides
* Classroom aides

Certified athletic trainers interested in transitioning from a support staff position to that of an athletic
trainer/teacher have many issues to consider. There are various disparities in the two roles, most
notably in the pay, benefits and responsibilities. It is imperative that ATCs who are considering
teaching possess a clear understanding of the positives and negatives associated with this new role
before committing to it.

Considerations

Adding teaching responsibilities to the already full plate of the secondary school athletic trainer gen-
erally means longer working hours, devoting a significant amount of time to class preparation and
grading and losing schedule flexibility. However, athletic trainer/teachers can look forward to a higher
salary, better benefits and an opportunity to instruct students in an appropriate environment. The
ability to teach on a reduced schedule needs to be considered. If it is not an option immediately,
keep it in mind for the future.

Each individual should evaluate his/her situation to determine whether the benefits outweigh the
additional obligations and make a decision accordingly.

Making the Transition
For athletic trainers who want to become certified teaching employees, there are several steps that
should be taken to ensure that the transition is supported by school administration.

Learn state regulations - The first step for a prospective teacher is to determine whether s/he pos-
sesses the qualifications to teach in his/her state. The best place to obtain this information is from
the credential analyst at the school district office or the state department of education's licensure
office.

Gauge academic needs - ATCs already qualified to teach specific subjects should determine if there
is a need for their classroom expertise in the district/school. For instance, there typically is not a
great need for physical education teachers. However, school districts often lack an adequate number
of science, math, English, core or special education teachers. The ATC interested in teaching should
attempt to match his/her qualifications to the school district's needs to ensure a successful career
shift.

Gain administrative approval - ATCs should seek out school administrators and gain their support for
applications for emergencyl/internship credentials. This is a great way to get a foot in the door to a
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teaching assignment. It is not, however, the easiest to complete. This process should be investigat-
ed before committing to an assignment.

Most school systems and states offer emergency credentials (which may be termed differently in dif-
ferent states) to those who wish to work in the school system. Recently, the No Child Left Behind
policy has changed how these credentials are offered. An employee is given temporary credentials
based on life experience, prior course work completed and training in a specific vocation or profes-
sion. The employee must then complete additional course work in the field of education and related
areas based on an evaluation of his/her transcripts, etc. If you are interested in this type of creden-
tialing, care must be used to ensure that it is available in your state.

Negotiate classroom obligations - Petitioning for a reduction in class schedule will enable the ATC to
fully meet all needs of the new position. It is extremely difficult to teach a full load each day while
providing comprehensive athletic health care. Establishing this fact and requesting adjustments to a
rigid teaching schedule are important to maintaining one's mental health and career goals.

Start a class - ATCs can demonstrate a benefit to both students and administration by developing an
athletic training curriculum. This provides the school with another academic offering, while giving
students an added elective. It will allow the ATC's area of expertise to be of use. This curriculum
should be developed and adopted by the school district before any position shift. Consider the fact
that the school may not be able to offer the reduced teaching position right away. If this is the case,
see if the administration would consider it over the long term. It may be worth the wait. Additionally,
the state department of education (or your school district if there are other high schools in the dis-
trict) may have already adopted a sports medicine or athletic training curriculum. Follow this curricu-
lum (this will occur much more quickly than if you invent your own) and you are on the road to suc-
cess.

Stipend to Salary
For an athletic trainer to be considered for a newly created, full-time position, a foundation must be
laid offering justification for that position. A prudent ATC will evaluate his/her situation to determine
the needs of the principal, the athletic director and the coaches. The ATC should demonstrate how
those needs are being met, or s/he can show how they cannot be met under the existing conditions.
This will offer the ATC a positive position to begin negotiations. Regardless of the district's needs,
there are certain things that can be done to provide justification for a salaried position.

Exude professionalism - Supervisors in any organization want to feel that they are getting what they
pay for - if not more. This is especially true in the educational setting, where tight budgets are the
norm. There may be reluctance for a site administrator to hire someone who dresses in shorts and t-
shirts every day. When an ATC acts and dresses as a health care professional, his/her credibility is
enhanced. In fact, it is imperative that ATCs present themselves as professional, mature faculty
members at all times. This leads to an increase in perceived worth and a better chance of securing
a salaried position.

Demonstrate reliability - Being on time and ready for practices and games is critical to showing
value to administration. Athletes rely on their athletic trainer. When the ATC can show that s/he is
indispensable to the district's athletics program, it illustrates a need and makes permanently secur-
ing athletic training services an administrative priority.

Maintain documentation - Keeping accurate records of both injuries and treatments will assist in jus-
tifying a full-time position. Not only will these documents show what the athletic trainer does on a
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daily basis, they will also offer a look at the money saved by having an on-site health care profes-
sional administering to the school's athletes.

Distribute season reports - Superiors need to be informed of the athletic trainer's roles and responsi-
bilities. End-of-season reports provide injury information, while cluing in superiors to the significant
role an ATC plays in the athletics program. Distributing these reports in a timely fashion also shows
how the ATC goes above and beyond the call of duty to keep administrators in the loop. Record
keeping was once considered a necessary evil for an ATC. It should now be considered the best
offensive weapon to enhance an athletic training position.

Gain support - Organizations such as the youth football league, Little League baseball, the Boy
Scouts, the Girl Scouts or any other community-based organization may benefit from the services of
an ATC. ATCs who volunteer their time providing educational or athletic training services to the com-
munity gain direct access to a segment of the population that can be very influential in the decisions
made on campus and in their school district.

Educate supervisors and peers - When others realize the education, background and responsibilities
of the ATC, there is increased level of respect. Athletic trainers who portray themselves as health
care providers, rather than merely "tapers," have the respect of those whose opinions matter, which
often leads to an easier time securing a full-time position.
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Chapter
Understanding Contracts

F ive and Negotiations

The following are key questions that should be asked regarding your contract and contract negotia-
tions. They will help to ensure that the certified athletic trainer receives adequate current and retire-
ment benefits. In addition, the job description is a vital part of your contract. It is imperative that you
understand what you are being asked to provide for the school.

Do you have a copy of your contract?

It is prudent to have a copy of your contract in your files. The copy should be dated and signed by
both the employer (school district) and the certified athletic trainer. The contract should include a
detailed job description. In the event a question arises regarding the certified athletic trainer's duties
and responsibilities, this document will provide immediate clarification.

Do you have the same contract as teachers?

Even in the same state, specific details in secondary school athletic trainer contracts may vary from
district to district. Having the same contract as teachers does not necessarily mean it is identical in
all aspects. Ensure that all areas of compensation are considered. For instance, are you on the
same pay scale but not the same benefits package (or vice versa)? Do you have the same work
hours as a teacher? There may be other areas to consider; be thorough in your investigation to
ensure you are getting your fair share.

Are you part-time or full-time?

To answer this question, you need to determine how many hours are considered part-time versus
full-time for the school district. Sometimes, this category affects the benefits you receive. If dual
responsibilities are expected (teacher/athletic trainer), how will you be classified? The school district
may list you as a full-time teacher and part-time certified athletic trainer. If you are eligible for tenure,
it will only be for the full-time position that is held. Budget cuts may result in the elimination of all
part-time positions, namely the athletic training position. Regardless of what is on paper, explain to
the school administrators that athletic training is a full-time position and push to get it listed as such.

Is your contract for 10, 11 or 12 months?

The ideal position is 10 or 11 months. Summer allows for downtime to get away from your athletic
training room. During this time, many certified athletic trainers choose to make extra money by work-
ing at camps or non-profession-related places of employment. Others like the freedom of relaxing
and not adhering to a formal schedule. The certified athletic trainer can use this time to refuel and
prepare for fall preseason camps. Whatever the case, a 10-month contract provides the opportunity
to make the summer months fit your needs.

With a 12-month contract, vacation time becomes a major concern. How much vacation time is
awarded? Will vacation time increase with longevity? When can vacation time be taken? Most 12-
month school employees can request a vacation at any time during the school year, but an ATC has
to consider coverage of sports when on vacation. Can you choose to use your time during the winter
or spring break? Who will cover practices and games while you are away? These are all questions
that create conflict with a 12-month contract.
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Can you take advantage of all benefits in the contract such as "buyouts” of unused sick time?
Most contracts allow for "buyouts” or payment for unused sick time at retirement. It is important to
inquire where the certified athletic trainer is placed in relation to other staff in the school district
(teachers, administrators, support staff and custodians). The certified athletic trainer should not be
slighted with sick time "buyouts” compared with other district employees.

Do you belong to a union?

Some certified athletic trainers are considered "independents” or "singletons.” These terms mean
that they negotiate their own contract. If a conflict arises, however, they have no one to legally sup-
port them. For this reason alone, it is of the utmost importance to find a way to join your union.
When employed at the secondary school level in most states, 80% of your union dues is automati-
cally deducted from your pay. With this in mind, it is to your advantage to join the union and volun-
tarily pay the remaining 20%. Be wary of district personnel directors. They try to discourage the cer-
tified athletic trainer from joining the union. Not having them as "independents” lessens the person-
nel directors' administrative control. In short, on accepting the position, investigate the district union
representative(s) and express an interest in joining both the local and state unions.

Does your Workers' Compensation cover you for a six-day workweek?

On the average, certified athletic trainers normally work six days a week, whereas teachers and
other district employees follow a five-day workweek. Typically, a school district contract will cover
injuries on the job incurred in a traditional setting. Knowing this, review your contract carefully. Most
contracts are similar to form letters with specific insertions for job descriptions, sick time and com-
pensation. The athletic training contract should indicate Workers' Compensation coverage for a six-
day workweek. This should include, but not be limited to, weekends, holidays, and away events.

Do you have the same benefits as teachers?

Some contracts put restrictions on the type and amount of insurance the employer will provide for
you. For example, if you are a part-time employee, your benefits might be limited. Another option is
to compensate the certified athletic trainer more but to offer no benefits. In the latter example, you
will need to pay for your insurance plan. Although compensation rate is important, a comprehensive
benefits package may prove more valuable in the long run.

If you are on the teacher's contract:

Do you work the same number of months, days and hours per week?

Teachers work a specific number of hours per day, days per week and months per year. Is your con-
tract similar? How is it different? If different, the certified athletic trainer must ask himself or herself,
"Is there a distinct advantage being taken of me?" If the answer to this question is "yes," then it is
time to consider renegotiating your contract.

Do you have the same holidays?

Teachers get time off for certain national holidays, winter break and spring break. When school is
not in session, practices and games usually continue without interruption. Are you expected to pro-
vide medical coverage during those times? Also, it is not uncommon for various teams to schedule
their practices throughout the day. What may be a two-hour practice for each team results in an
eight-hour day for the certified athletic trainer. Are you required to remain on-site for the entire day,
or are you permitted to stay for only a portion of the practice? If the ATC only covers a portion of the
practices, which practices will be covered? In the case of those "long" days, sometimes certified ath-
letic trainers residing close to school return home and place themselves "on-call" if needed. Keep in
mind; that all parties (certified athletic trainer, athletic director, school administrator and superinten-
dent) must agree to this decision. Also, it would be wise to include this clause in your contract.
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Are you on the same pay scale as teachers?
The pay scale may vary depending on:
» Years of experience at the high school level
* Years of experience at an outside position
* Hours worked per day
* Hours worked per week
* Independent versus union employee

The easiest method is to be placed on the same pay scale as the teachers. The certified athletic
trainer will know where s/he began and where s/he is going. In addition, the school district will know
just how much to budget for that specific line item. Through this example, one can see how being on
the pay scale is beneficial to both parties.

Do you get compensated pay/time for overtime?

Once determined how many working hours per week is expected of you, anything exceeding that
number should be considered overtime. School districts may handle this in two different ways. One
way is to have a pay rate per hour be predetermined and applied to all overtime hours. More com-
mon, however, is to receive a seasonal stipend equal to that of the highest paid coach of that sea-
son. The second way allows for time off (not vacation time) to be awarded in lieu of money. Usually,
however, the time cannot be accumulated and rolled over from year to year.

Is there a stipulation for comp time?

Are total hours determined at the end of each day, week or pay period? Due to time variations from
day to day, some school districts base overtime hours on anything above and beyond a 40-hour
week or a 120-hour pay period. If this is the case, it is conceivable that you can work 4 hours on one
day and then 12 hours on the next day. If, at the conclusion of the week you acquire less than 40
hours, overtime might not be a consideration.

If you have your own contract ("independent” or "singleton"):

Do you negotiate for yourself?

An "independent” or "singleton” refers to those negotiating their own contract. These individuals are
not in a union. As a negotiator, you must be somewhat hard-nosed. Although this approach is
required to get what you want, it may produce unwanted tension between you and the personnel
director. This tension may make future negotiations much more difficult.

The advantage of being an independent is that you are the master of your own fate. The disadvan-
tage of being an independent is that you are the master of your own fate. If you are not familiar with
contract negotiations, the final results might not be in your favor. Unfortunately, you have no repre-
sentation from union professionals experienced in dealing with these situations.

Do you negotiate yearly or in conjunction with the teachers' contract?

Most independents negotiate their contract on a year-to-year basis. As mentioned above, under "Do
you negotiate for yourself,” this produces unwanted tension each year. In addition, it forces you to
use your free time to build your case for a pay increase. If one is found in that position, the most
common method of case building is to conduct a survey of secondary school certified athletic train-
ers in your district and surrounding area.

Do you have your own pay scale?
Most independents have their own pay scale. On the average, the levels on the scale do not equally
correlate with the corresponding levels on the teachers' scale. The levels on the athletic training
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scale (excluding stipends) are typically much lower.

Does your scale max out below a teacher's max?
In addition to the individual levels being lower than the teachers' scale, the independent certified ath-
letic trainer's scale usually has a maximum that is below a teacher's maximum.

Do you get the same percent increase per year as teachers?

Regardless of how the certified athletic trainer scale compares to that of the teachers in you district,
you should still get the same percent increase per year. Carefully review your contract and aggres-
sively work to have this clause included in your contract.

What are your benefits?

As long as you are a full-time employee, most school districts will offer the independent a full bene-
fits package. Meet with other independents in the district and inquire about their benefits package.
Again, a survey of secondary school certified athletic trainers in your district and surrounding area
would be an invaluable tool to use during your negotiations. Refer to "Do you have the same bene-
fits as teachers?"

How many days/hours do you work per week? Do you get compensated pay/time for overtime?
Meet with other independents in the district and ask how many hours they work and if they are com-
pensated for overtime. A survey of secondary school certified athletic trainers in your district and sur-
rounding area would be an invaluable tool to use during your negotiations. Refer to "If you are on
the teacher's contract.”

Is there a stipulation for comp time?

Meet with other independents in the district and inquire how they are compensated for overtime. A
survey of secondary school certified athletic trainers in your district and surrounding area would be
an invaluable tool to use during your negotiations. Refer to "If you are on the teacher's contract.”

Is your position eligible for tenure? What are your state statutes/regulations regarding tenure?
Tenure was established to protect academic freedom and to prevent schools from basing decisions
to hire or fire based on favoritism and local politics. The tenure statutes that developed typically list
standards and procedures that must be followed by school districts before they may dismiss a staff
member, thereby attempting to eliminate arbitrary dismissals. In short, tenure relates to job security.
Not all states provide tenure and not all positions are eligible for tenure. Make sure that you know
your status in relation to tenure. In addition, state laws vary from state to state. The example below
may or may not apply to you.

Most people are under the misconception that "tenure” directly corresponds to "total job protection."
Actually, that is not the case. True, it will be much more diff